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The Morse Crisis Intervention Center is a program of

survival for the youth of the D.C. Public Schoels who have been
removed from the public junior high school because of disruptive
behavior. The Center's on-going activities were supplemented by
Project Advance in the following specific areas during the 1974-75

school year:

alleviate or minimize disturbing behavior;

(1) Psychotherapeutic services were provided to

{2) Individualized

instruction was provided the students using a modified open classroom

technique; and

(3) Enrichment activities were provided the students.

The Project Director and staff developed 23 standards, which
emphasized affective, behavioral, and educational objectives. These
standards formed the basis for the program evaluation. Measures of
program success included a staff survey, focusing on the attainment
of the 23 standards, progress on the Wide Range Achievement Test
(WRAT), data from a classroom observation checklist, project director
and counselor reports, and a student survey. Observational data, a
student survey, A Self-Rating Scale for Students, and an

Observational Rating Scale are appended.
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ERRATA SHEET
Page 15 - Read "Fall, 1974, " instead of ""Fall, 1975."

Page 16 - Read "mean gains in spelling, math and reading were
1.58, .78, and .91 respectively."

Page 20 - All classrooms at Morse school were observed.

Page 22 - Read '"'Standards 2, 3, 6, 8, 19, 20, 22, and 23 were
evaluated.

Pages 38-57 - These pages have been removed from the body of
the report and zre found as Appendix A at end of report.*

Pages 58-63 - These pages have been removed from the body of
the report and are found as Appendix B at end of report.*

Page 65 - n = 16 males and 3 females.
Page 66 - Sample size was 19.

Pages 67-69 - These pages have been removed from the body of
the report and are found as Appendix C at end of report. *

Pages 72-76 - These pages have been removed from the body of
the report and are found as Appendix D at end of report. *

* At the request of the Office of Planning, Research and Evaluation.




DESCRIPTION OF THE PROJECT

The Morse Crisis Intervention Center is a program of survival
far the youth of the D.C. Public Schools who have been removed fram
the public junior high school because of disruptive behavior. The
Center's on-going activities were supplemented by Project Advarce in
the following specific areas during the 1974-75 school year:

1. Psychotherapeutic services were provided to alleviate or
minimize disturbing behavior.

2. Individualized instruction was provided the students using a
modified open classroom technique.

3. Emriclment activities were provided the students.

Mare specifically, the major objectives of the project, as stated
in the project proposal, were as follows:

"Sixty junior high school students referred to the Morse Crisis
Intervention Center because of disruptive behavior in the regular
school; and who may or may not be academically retarded, will par-
ticipate In the following program to alleviate their problems:

a. Services of a qualified psychiatric social worker. (with a back-
ground of extensive experience and success in working with
troubled urban youth) for the purpose of reducing and/or
eliminating disturbing behavior which may or may not be manifes-
tations of deep-rooted psychological problems. This service will |
operate with the consultant service of a psychiatrist.

b. An instructional program that emphasizes individualization
through the Open Classroom technique of an informal, student-
centered atmosphere.

c. A program of enrichment which reinforces the educational program
by affording the student: opportunities to relleve same of his
hyperactivity and tenslons through pleasurable and tangible
activities such: as swimming, bowling, track, fleld: stimalation
through creative activities such as drama, art, music, field trips:
opportunities for career development."




EVALUATION METHODOLOGY

The basic design of this evaluation has been of a summative nature
in that pre and post data has been collected and a final report with
data analysis and conclusions regarding the total project activities
has been campiled. In addition, to the extunt this has been possible,
this has been a discrepancy evaluation. Discrepency Evaluation as
developed by Malcolm Provus is defined as follows:

The purpose of program evaluation is to determine whether to

improve, maintain, or terminate a program. Evaluation 1s the process
of (a) agreeing upon program standards, (b) determining whether a
discrepancy exists between some aspect of the program and the
standards governing that aspect of the program, and (c) using
dizcrepancy information to identify the weaknesses of the

program,

In this, the third year of this pragram's evaluation, a program
definition (or, the program standards) has been developed based on the
stated objectives of the third year project proposal. ‘

Program Definition is described as follows: The definition is a
detalled description of an educational program as it 1s perceived by
the staff of that program. The definition is divided into three essential
components: (1) The objectives of the program; (2) the students, staff,
media and facilities that must be present before the objectives of the
program can be realized; ard (3) the student ard staff activities that
form the process whereby the objectives are achieved.

The definition is used as a standard against which to evaluate the
program. After the definition has been obtained, the evaluator attempts
to determine whether the program is operating as the definition specified.
If not, there are two alternatives: (1) either the definition can be
modified, or (2) the program can be brought into line with the definition.

EVALUATION PROCEDURES

In order to establish a program definition, the evaluation team
met three times with the Project Director and staff. As a result of
these meetings, the following standards were established:

1. 7T0% of Morse students will be ready to return to regular school
after ccmpleting one full year.

2. 100% of the students enrolled in group psychotherapy will accept
the services and the leaders, as evidenced by regular attendance
ard by the evaluations of the leaders. .




10.

11.

12.

17.

18.
19.

20.

75% of the students enrolled in group psychotherapy will make a
satisfactory adjustment to personal problems and will return to
regular school.

Students will improve self-concept.

Students will improve personal hyglene habits.

Students will receive individual counseling and attention from
school persomnel. '

' Same students will show an increase in academic achievement as

determined by pre and post-testing.

Student attendance and punctuality will improve over the course of
the year. ‘

Students in the classroams will be voluntarily participating in
their work.

Staff will maintain a warm emotional climate as percelved by students
in the school.

Students will freely visit classroom learning centers to make use
of the provisions available.

Students will demonstrate good relationships with others in the
classroom by helping each other, entering into classroom discussions
and working individuslly. :

Staff will demonstrate their ability to handle the modified open
space concept.

Staff will allow students a part in decidirg classroom activities.

Staff will demonstrate acceptance of other staff members' ideas and
techniques through the team approach.

Students will take part in enrichment activities and/or field trips
weekly.

Students will exhibit acceptable behavior during field trips and
enrichment actlvitiles.

Field trips will provide an exposure to career opportunities.

Students will be given opportunities for recreational activities
through field trips and enrichment actlvities.

Staff will take part in scheduled inservice actlvitiles.

10




2]1. Inservice activities will be perceived by the staff as contributing
to their effectiveness in the Morse program.

22, Errichment activities will include special programs involving parents.

23. Exposure to career development will be provided through On-the-Job
training, and part-time employment.

The following instruments were developed by the evaluation team to
evaluate the standards established by the project staff.

Instrumentation

Wide

Range Achievement

Test - Standardized
Test (not developed by
evaluators)

Student Survey

Teacher Survey

Sel” “oncept Scale

Observation Instrument and
Teacher Interview Guide

School Records

Standards
Evaluated

7

10, 13, 14,
18, 19, 23

1’ 3’ u’ 5’ 9’ 11’
12, 13, 14, 15, 17,
19, 20, 21, 22

9, 11, 12

2, 3, 6, 23, 8,
16, 19, 20, 22

Administration
Schedule

This test was adminis-
tered by the Center in
the Fall 1974 and again
in Spring 1975. Data
analyzed by evaluators.

Administered by evaluators
to students in May, 1975.

Administered to all staff
in May, 1975.

Administered to all student
in May, 1975.

Used with a sample of
classes arnd teachers in

May, 1975.

Originally scheduled to be
collected by Project Direct
and Counselor in June, 197¢
the data was collected by
a member of the evaluation
team.

Data is presented in the following section by instrument; the standards
covered by each instrument are specified.




RESULTS AND ANALYSIS

Teacher-Staff Survey

@

To ectabli;h teacher-staff perceptions and knowledge regarding
the degree of success with which program objectives wer= met a survey
instrument was administered :in June 1975.

| Its purpose was to cbtain a composite picture of how the staff
felt their established ztandards were met based on their experience
cver the school year "4~75. Fiftega itena‘vére rated from high de-
gree of cuccecc* with wﬁich an objective was met (H) to low degree

of success with which an objective was met (L).

Survey Results

Nineteen staff members responded to the survey with the follow-
ing results.
Standard 1 702 of Morse Students will be ready to return to .

regular school after completing one full school year.

| TREQUENCY PERCENT
‘ .
HIGH 4 | 21.1
ABOVE AVERAGE 6 | 31.6
AVERAGE 9 47.4
TOTAL 13 ) 100.0
%
Note Standard numbers referred to are those listed and agreed upon
by Commonwealth Learning Inc. and the Director of Morse
. Center in a letter of April 28, 1975 from Commonwealth Learning

to the Morse Center Director.




All 19 staff members indicated rating of average or above wiéh
four members indicating a high degree of success
| Standard 3 75% of the students enrolled in group psycho~
therapy will make a satisfactory adjustment to

personal problems.

_ FREQUENCY PERCENT
NO RESPONSE 1 .5.3
ABOVE AVERAGE 7 36.8
AVERAG? 11 57.9
TOTAL 19 100.0

Again, staff members rated adjustment average or .above with no-
one giving it a high degree of success.

Standard 5 Students will improve personal hygiene habits.

FREQUENCY PERCENT

HIGH 2 10.5
ABOVE AVERAGE 6 31.6
AVERAGE 10 52.6
LoW 1 " 5.3
TOTAL 19 _ 100.0

One staff member rated improvement of hygiene habits low while

the remaining staff indicated above average or higher rating.

6
13




Standard 9 Students in classrooms will be voluntarily parti-

cipating in their work.

FREQUENCY "PERCENT
HIGH 3 15.8
ABOVE AVERAGE 5 | 26.3
AVERAGE 10 | 52.6
BELOV AVERAGE 1 5.3
TOTAL 19 » 100.0

One person again rated voluntary participation low while the
renainder of the group indicated ratings of average or aboveé.
_Standard 11 Students will freely visit classroom -learning

centers to make use of provisions available.

FREQUENCY ' PERCENT
BIGH 2 10.5
ABOVE AVERAGE 7 36.8
AVERAGE 8 42.1
BELOW AVERAGE 1 5.3
Low 1 5.3

’ TOTAL 19 : 100.0




. Two people rated this item below average or less while 17 rated
voluntary visiting of classroom learning centers average or above. ‘
Standard 12 Students will demonstrate good relationships with
others in the classroom by helping each other, entering

into classroom discussions, and working individually.

FREQUENCY PERCENT
HICH 3 15.8
ABOVE AVERAGE 5 26.3
AVERAGE 10 ' 52.6
BELOW AVERAGE 1 5.3

' 19 100.0

95% or 18 of the 19 staff members felt that good student relationships

exist at. Morse Center.

Standard 14 Staff will allow students a part in deciding class-

room activities

FREQUENCY 'PERCENT
1 5.3
HIGH 2 10.5
ABOVE AVERAGE 10 52.6
AVERAGE 6 31.6
® TOTAL | 19 100.0
8
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It appears that all staff menmbers feel that students are generally
involved in deciding classroom activity.
Standard Staff will demonstrate acceptance of other staff

menmbers' ideas and techniques through the team

approach.
FREQUENCY | PERCENT
HIGH 8 ' 42.1
ABOVE AVERAGE 8 42.1
AVERAGE 3 15.8
TOTAL 19 100.00

16 of 19 members feel that the team approach has been accepted
with above average or high degree of success.

Standard 17 Students will exhibit acceptable behavior during

field trips
FREQUENCY PERCENT
HIGH 1 5.3
ABOVE AVERAGE - 11 57.9
AVERAGE 5 26.3
BELOW AVERAGE 2 “ | 10.5
19 100.0
16



Two staff members felt that student behavior was not #cceptable
on field trips while the remaining seventeen rated student behavior as
average to high. |
Standard 19 Students will be given opportunities .for recfeational

activities through field trips and enrichment activities.

FREQUENCY PERCENT

HIGH 13 68.4
ABOVE AVERAGE ‘ 4 21.1
AVERAGE , | 2 10.5
TOYAL 19 100.0

A1l members felt this objective was met with average to high de-"
gree of success with 68% of the group rating it high. |

Standard 20 Staff will take part in scheduled inservice activities.

FREQUENCY . PERCENT
HIGH 7 36.8
ABOVE AVERAGE 10 52.6
AVERAGE ' 2 10.5
TOTAL 19 100.0
’ All members felt this objective met with success with 17 of 19

indicating average and above average ratings.

ERIC b




Standard 21 Inservice activities will contribute to staff ef-

fectiveness in the Morse Program

FREQUENCY PERCENT

RIGH 9 47.4
ABOVE AVERAGE 7 36.8
AVERAGE 3 | 15.8

TOTAL 19 100.0

Again, 2ll members felt inservice was effective with 9 ratings of
high degree of success.
Standard 22 Enrichment activities will include special pro-

grams involving parents.

FREQUENCY PERCENT
HIGH 2 - 10.5
ABOVE AVERAGE 8 42.1
AVERAGE .6 31.6
BELOW AVERAGE 3 15.8
TOTAL 19 100.0

Three of the nineteen staff members indicated parenmt participation
. activities met with below average success wh:l.le the remaining sixteen

felt such act:l.vit:l.es met with average to high degree of success.

11 16




Standard 23 Exposure to career development will be provided

through OJT and part~time job placementc.

FREQUENCY PERCENT
HIGH 2 10.5
ABOVE AVERACE 6 31.6
AVERAGE 11 , 57.9
TOTAL 19 1.00.0

Most ctaff members (11) felt career exposule activities met with
only average success while two rated this objective highly.

-

Standard 7 Students will show an increase in academic achievement.

FREQUENCY PERCENT
HIGH 3 15.8
ABOVE AVERAGE 3 15.8
AVERAGE 13 68.4
TOTAL 19 100.0

Thirteen or 68% of the staff felt achievement was increased with an
average degrec of success while above average and high ratinps were in-

dicated by the remaining 6 members.

19




Summary of Results

Staff perceptionerelative to the degree of success with which
standards were met appear to be very positive in nature. In general,
the staff felt that almost all objectives were met with average to
high degrees of success.

Only two)objectives, improvement of personal hygiene by students
and parents participation, had substantial ratings belqw average but
certainly did not constitute a majority of staff members.

Therefore, it may be concluded that the Morse Center staff per-

ceive that their original objectives have been met successfully.




Wide Range Achievement Test (WRAT) progress

for 1974-1975 at Morse Crisis Intervention Center

To determine the amount of progress made during the school
year 1974-1975 the WRAT was given to students in the fall of 1974
(for most students either in September or October) and then again in
the spring (June) of 1975.

Since some students come and go throughout the course of the
year it is difficult to get a complete set of pre (fall) scores and
poet (spring) scores reflecting the average growth cf each individual.

Therefore, group means and standard deviations are presenté;
for all students taking the pre and all students taking the post, in
addition to statistics on only those students taking both the pre
and the post.

Grade equivalent scores are reported in the areas of spelling,

math, and reading.
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As reported in Table I it can be seen that between two scoring periods
gains in spelling, math and reading were 1.58, .78, and .91 respectively.
This indicates that on the average a year and a helf's growth was made
in spelling and almost a year in math and reading with math making the
least amount of growth.

A clearer picture as to what growth was made by students taking both

the pre and post tests is presented in Table II on the next page.
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The t-statistic for a test of differences between post and pre tests
indicace statistical significance at the .01 level for each difference

implying that gains made were probably not due to chance-




MORSE CENTER

Observation Checklist

In addition to having the teachers respcnd to our Teacher Open-
ness Questionnaire, an onsight observation was made on June 6, 1975
for the purpose of determining the degree to which standards‘of modi-
fied openness (teachers had set earlier in the year) were being met.

Since all classes observed were conducted in a similar fashion,
" one Observation Checklist report is presented reflecting the genéfal

degree of openness in Morse School

19
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MORSE CENTER

Observation Checklist

Rating Scale:

H - Standard is being obviously met -- and to
‘a high degree

AA- Standard is being met in some degfee -—-1l.e.,
some students are meeting it, some teachers
are meeting it -~ to some degree.

A - Parts of_the_standard. are being.met.to'some
/  degree.

BA-~0ccasibhally~parts:of‘the standard are being met --
but not often.

L - There 1s no evidence that the standard is being

met.
Students in the classrooms will H AA <:> BA L
voluntarily participate in their
work.
H  AA @ BA L
Students will .freely visit classroom - ,

learning centers to make use of the -
provisions available.

Students will demonstrate good H @ A BA L
relationships with other in the :
classroom by helping, sach other,

entering into classroom discussion

and working irdividually. ‘

Staff will allow students a part ' m (B m oL
in deciding classroom activities.

Staff will demonsatrate acceptance " H azs\ A BA L
of other staff menbers' idwas and _ =

techniquax Lhoougn the—team apnroaca.

20 27




It should be noted that the ratings made were highly subjective

since restilts were based on a half-day classroom observation and brief
conversations with teaspers and aides

A Most classes were semi-structured in that groups of students
were working with the teacher or aide while other students were working
individually. It does appear that there is a closeness among staff

members that encourages the team approach. Students seemed to be enjoying

themselves in an atmosphere of friendliness and learning at the same time.

21




Project Director and Counselor Reports

A total of sixty-eight (63) students attended Morse School at
one time or another dufing the course of the 1974-1975 school year.

Of this total, 52 were still in attendance at the end of the school
year, twenty-four (24) have been recommended for regular school place-
ment, and the remaining twenty-eight (28) are expected to return for
the next year;

All students have the opportunity to take advantage of the ser-
vices of school and staff personnel which include teachers, counselor,
roial worker, assistant principal, educational aides, psychiatrist,
nurse, physician, attendance officer, and a speech correctionist.

Various standards set by the school staff at the beginning of
the school year 74-75 are attended to in this summary.

Standards 2, 3, 6, 8, 16, i9, 20, 22, and 23 were evaluated usiné
school records as well as interviews with the Project Director and
Morse School Counselor.

Standards will be presented followed by the appropriate data
with which to judge the degree with which these standards were met.

Standard 3 75% of the students enrolled in group psycho~
therapy will make a satisfactory adjustment to

problems and will return to regular school.

The Project Director indicated that a total of 32 suudents were
involved in group psychotherapy throughout the course of the year. Of
those partaking, 18 of the 32 are reportedly leaving Morse for regular

22
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schools. This amounts to approximately 56% of the psychotherapy
group leaving. Such daté would indicate that the standard has been
set too high and shoyld be redefincu for next year.
Standard 2 'IOOZ of the students enrolled in group psycho-
therapy le.ll accept thé ser.;v:l.cea and the leaders
as indicated by regular attendance and leader e-

valuation.

Thirty-two (32) volunteer stpden‘té were involved in gi'oup therapy
and were broken down into five groyps, each hav:l.ng a group leader (teacher)

. as listed below.

. : Leader Lo - Group Size
‘ :
Haynes 5
Freeman 8
Sanders 5
Wirstead 7
Taylor 7
" Total 32

FommA (attached to this report).was a weekly going log ‘maintained
‘by group leaders to record the‘purpos'e of each session, special observa-
tions and an evaluation of‘ the session with appropriate comments.

Att'endance was reported as good and as group interaction appeared.

‘ to be highly beneficial to all members of each group.

23
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Standard 6 Students will receive individual counselling
and attendance from school personnel.

'A; mentioned in the opening paragraphs of this report studeqts
were serviced by all staff personnel in both formal and informal
settings. Personal observations of the evaluation team indicated a
great deal of rapport with the school counselor and Morse Program
students. An atmosphere of openness and congenialit} seemed to ﬁre-
vail to the benefit of Morse students seeking guidance and attention.

Standard 8 Student attendance and punctuality will improve

over the school year.

Student tardiness and attendance figures were not availabie at
the time of this report and will be submitted as an addendum if re-
ceived prior to its final submission.

Standard 16 Students will take part in enrichment activities

and/or field trips.

Standard 19 Students will be given opportunities for recrea-

tional activities through field trips and enrichment activities.

Form B attached to this report indicates the extent to which stu-
dents were exposed to field trips and other enrichment activities.:

Standard 20 Staff will take part in scheduled inservice activities.

As indicated in the teacher survey, the Morse Staff attests to

2 31




FORM B

MORSE CRISIS INTERVENTION CENTER

Schedule of Field Trips

Date
-

November 6

November 13
November 20

November 27

December 4

December 11
January 8
January 15
January 22
January 29
February 5

.February 12

February 19
February 26

March 5

March 12
March 19

March 26

April 2

25

June 30, 1975

Activity

Tour of Naval Museum

Basketball Game (Students
va, Teachers) at Y.M.C.A.

Tour of Andrews Air Force
Base, Suitland Maryland

Tour of FBI Building

Volleyball Game (Students
and Teachers) at Y.M.C.A.

Bowling - Riggs Plaza Bowl
Air'épace Museum Tour
Basketball Game - Y.M.C.A.
Tour of Museum of.African Art
Bowling -~ Riggs Plaza Bowl
Volleyball Game - Y.M.C.A.

Tour of Post Office (Main
Building)

Tour of Washington Post Newspaper
Municipal Centei Tour

Ice Skating - National Sculpture
Gardens

Dulles Airport - Virginia
Bowling - Riggs Plaza Bowl

Ice Skating - National Sculpture
Gardens

Anacostia Neighborhood Museum




Field Trips Cont'd:

April 9

April 16

April 23
April 30
May 7
May 14

May 21

May 28

June 5

June 10

October
November
December

February

March

Swimming at Natatorium
(Capital East Swimming Pool)

Tour of Aquarium in Commerce
Building

* Go=-Kart Track

Other Enrichment

Softball Game (Turkey Thicket)
Bowling - Riggs Plaza Bo§1

Softball Game at Turkey Thicket
Playground

Volleyball at Hains Point
Fast Potomac

Go-Kart Track

Softball at Turkey Thicket
Playground

Picnic at Rock Creek Park

Activities

26

Halloween Parﬁy

Ali-Foreman Fight

Christmas Program and Film (T.J.)

Valentine Pafty with guests from
Shaw Jr. High School

Black Repertory Theatre



the effectiveness of inservice acﬁivitiea. Form C lists the various
workshops held for teachers throughout the course of the school.
Such an extensive list and varying topics Qould appear to be high-
1y beneficial fo; all staff personnel.

Standard 23 Exposure to career developncnt‘will be provided

through OJT, and part-time job placement.b

Not only were students exposed to differenﬁ careers through
field trips and other activities, but it was reported that during
the school year six (6) ctudents.held part-time jobs (one at Morse
School and five outside). |

Standard 22 Enrichment activities will include special pro-

‘ grans involving parents.

Attached to the report are Forms D, E, and F indicating special
programs offered involving parents. Again, programs for parents
were extensive in nature and the Director reported that most acti-

vities were well attended.

Other

In addition to data gathered and made available to judge established
standards, data has been collected by Morse staff personnel on stu-
dent self ratings (pre and post, January-June) as well as a pupil

behavior screening instrument filled out by the teached (also pre and

34
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FORM C

MORSE CRISIS INTERVENTION CENTER
June 30, 1975

WORKSHOPS ¢

3uly ==—===e=-== Making instruct-onal materials
August =~----=-- Developing learning packages -~ Edward L. Mitchell,
‘ Resource Teacher (Workshop for Aides)

September 4 -~ '

November 25, 1974 - Psychology 253P: Human Growth and Development
D. C. Teachers College, Credit Course (for
Special Education Aides)

September 11 =~--- Overview of Summer Workshop - Edward L. Mitchell,
Resource Teacher :

September 18 - : .
& 25 ~~=~— The Contract Plan Method - Burnell Irby, Resource
Teacher

October 2 =-=— Guided Group Interaction Workshop Review
Helen W. Holmes, Administrator

Octcber 9  -——  Review of Title III - Project Advance ESEA-
Title III Services - Helen W. Holmes, Administrator

October 16 =--= The Nature of Prejudice - John C. Pannell,
Counselor

October 24 -—--— How to administer the Informal Reading Inventory-
Edward L. Mitchell with Aides :

October 25 -~~~ Behavior Management Techniques - Burnell Irby
Seminar in Open Education, Helen W. Holmesa

November 13 ---- How to administer the IRI - Edward L. Mitchell
with staff
Workshop (Federation #524)

November 15 ---- The Problems of Pfoviding Special Education
Services to Classroom Teachers: A Panel
Presentation Helen W, Holmes, Participant

November 15 ===~ Guided Group Interaction Techniques -'John Pannell

January 8  ——-- Drscription of Prescriptive Reading/Math Test -
John Pannell




Workshops Cont'd:

January 22 «-=-
January 29 =---

February 26 —===
to
~June 4, 1975

March 21 —

June 4 ————

Group Psychotherapy and its Benefits to the Morse
students &and staff - Dr. Walter Schorr, Psychiatrist,
Adolescent Division of Hillcrest Children's Center

Guided Grorp Interaction "Where Are We Now''?
Panel - William Taylor, Math Teacher - Leonard
Sanders, Language Arts Teacher

Special Education 521-F Diagnostic Prescriptive
Teaching - D. C. Teachers College, 3 Credit Hours
Time - 3:30-6:30 P.M., every Wednesday - Morse Center
Instructor: Mrs. Lorraine Scott

Site visit to Area A Rose School
Workshop in Perception (Special Education Media

Resource Center) Division of Services fqr the
Handicapped : ‘




post, January~June). Such data is now in the process of being
analyzed and it is anticipated the results will aid in ef,fectihg
teacher change as well as student change. '

Follow-up reports on students have also been made by the Morse
staff, but since they are personal in nature, wiil not be.presented

here.
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FORM D

Special Programs Offered

Involving Parents

(PTA).Bome & School Interaction Team Meetings - 9

1.
2.

3.
4.

6.

7.

8.

9.

10.

Parent-teacher conferences
Agenda Activities: Morse program provided for by Titlé I11
Federal Programs (Information Dissemination)
Decentralization and how it affects our school
Parent Group Discussions (Group Interaction)
Classroom visitation
Parent monitoring of Project Advance along with team from
Special Education
Medical and Psychiatric teams consultation with parents on school
health along with film on the importance of the family to the
mental health of the child
Tests used at Morse, an explanation of and individual consultations
with the Reading Specialist
Guest Speaker - Mrs. Price, Attendance Officer - question and answer
period
Panel: Programming for the special needs of our students:

a. Guided Group Interaction

b. Wednesday Aétivity Day

c. School Counseling Program .

~ Group Therapy provided by Hillcrest Childrens' Center
- Shaw Outreach Team

- Health Screening

35
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11.

12

13.
14.

15.
16.
17.

FORM D

d. Open Classroom - Our method of Instruction

May Week at Morse (Open House)

Guided Grouﬁ Interaction Demonstration
Garage Sale

Bake Sale

Health Screening Mobile Van

Softb#il Game

Art and Woodwork Exhibits and Demonstrations

Pot Luck Luncheon and Reception
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FORM E

EPALC SULCOLS G wdy DISWRICT QF (OInildld
Morss Criaie mwhsgvensinn Centayw
¥ifch and 7 8tuypenlcs, M. W
Vaghington 1, . C.

May 8, 1975

- Paar Parsauts end ¥riends,

citing wiek teve ut Moise
School. We azc heving spacial scivities emch dey of the wesi. Cach
ptudent was givan 2 progran ¢0 take Lowe. ¥e hope you yecoived it. s
have slco ineluded a program with chids Zelcer. W2 &we egsecially ealling
your atteption to e Thursduy sctdvicy. We ave having o Poc Luck lyschzon
oa that day fvom 1:00 o 2:30. Thiz ls the day for our Yth wapguiazly
scheduled Howe oud Schosl Iaterseticn Tesn meoting. 1% ¢ sloe the lost
tine vhis school year that parents awxe being askad to loir us hoze st Mogs2.
All parzats ore urged to plegse coma out rnd enisy a plogoent sacial
afternoon. Wo are algo wrging you to chuch the pregsza ef asclvities for
next wecl. Feoi fras to participate with with youv child pod hig cesctiass
{n any of the scuivities listed.

The waok of May 1%th -- 16th wiil be en ox
-’

Io sddicion, you may weas fo toks advantage of the fxes health
exomination thas wiil be dose hexe sn the 13th, 14ih, azd 1ith fzom
0:00 to 4$:00. Tou msy eold ua (626-6017) if you wich ro onhe sn eppolaimunt

for thisz sevvica.

» *

%2 hope that you will join na i at leasc oue sotivity during numt wand’s

program. Wa czpecislly urge you Lo corz cut oa Thucedsy at 1:00.
Touvs tuuly,

Mogsz Staff
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Morse Progran Student Survey

grandards 10, 13, 14, 18, 19 and 73 were evaluated by the ase of
a student survey instrument administered fn June 1973. Twenty-four
students participated in the survey with some interesting results ob-
tained.

Attachod is an item by item breakdown reporting frequencies and
percentages of responsect. Presented in this veport will be the results
of those items evaluating the standards listed ab:ve and general summary
of overall survey response.

Standard 10 Staff will maintain a warm emotional climate as

perceived by students in the school.

A few items on the survey indirectly relate to Standard 10. TItem
29 asking students to respond how often they enjoy the class work ob-
tained results indicating 12 or 507 of the students always enjoy it while
only 2 indicated they never enjoy it. Item 35 asked whether the student
can go to teachers for their problems resulted in 11 students selecting
the never response, 1 seldom, 4 sometimes and the remaining 8 often or
always. Item 39 suggests that the majority of students (587%) are happy
{n school and item 48 indicates a similar response for wanting the same
teacher next ycér.

Standard 13 Staff wili demonstrate their ability to handle the

modified open space concept.

Items 1 to 28 on the survey were questions getting at the degree
of freedom with which a student can operate at Morse, l.e., to what extent

42
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is the open concept practiced. Almost all of these items such as availi-
bility of learning stations, work;ng in small groups, working at one's
own pace, allowing talking, working in different books, meeting with
teachgrs, etc. received a majority of resjonses indicating that in fact
elements of the open space concept do exist. Only two item responses
were contradictory to the open space concept which is understandable at
Morse; one being leaving the room without asking and working weeks with-
out the teacher knowing what one was doing. In general, it does appear
that the students and teacher perceptions of the existence of the open
space concept at Morse are somewhat in agreement. B

Standard 14 Staff will allow students a part: in deciding class-

room activities

Responses related to the amount of freedom with which a student
can operate by choosing projects interesting to him (her), working at
onefs own pace, etc. do point to an individual being able to direct’
his own activity which again would indicate evidence that classroom
activitieé are sometimes decided by student involvement.

Standard 18 Field trips will provide an exposure to career op-

portunities.

Only 6 of 24 students felt field trips were a waste (item 36) while
over 70% (17) agreed that students learned about different careers.
Standard 19 Students will be given opportunities for recreational

activities through field trips and enrichment activities.




Again those items related to field trips indicate participation and
satisfaction from field trip activities
Standard 23 Exposure to career development will be provided

through 0JT, and part-time job placement.

Again item 49 indicated that most students in the course of their

school year at Morse learned about different careers.

Summgry of Results

In general, it is evident’ from the student survey response that
the Morse School Program is operating under an open space educational
concept and a climate exists conducive to educational experiences. Only
one item would seem to create some concern for the staff and that is the
unwillingness of students to talk to their teachers about individual
problems. Perhaps this could be discussed in some of the group psycho-
therapy sessions and various teachers could be invited to participate.

Overall, the students perceive school and school activit& as some-
what enjoyable and the mAjority of students would like to have the same
teachers next year, indicating the existence of good student-teacher rap-

port.
37

44




How I See Myself--Secondary Level

(Standard 4)
¢ This self-report instrument is designed to measure dimensions of
self concept. Designed by Ira J. Gordon of the University of Florida,
the scale measures several factors, some the same and some not, for males
and females.

Factor analysis performed on data collected on approximately
9,000 school children in a north central Florida public schoo} system

‘indicated the following measureable dimensions for males and females.

Male Factors : Female Factors

1. Teacher-School 1. Teacher-School

2. Physical Appearance | 2. Physical Appearance

3. Autonomy A 3. Interpersonal Ad;quacy
* 4., Academic Adequacy 4. Autonomy

5. Physical Adequacy 5. Academic Adequacy

6. Physical Adequacy

7. Emotions

Factors are assigned concepts (or constructs) in accordance with
the content of those items that indicate high inter-item relationships.
Using a rating scale of 1 to 5 from least positive to most positive, for
a total of 42 items, pupils can be scored on the various factors.

TableIll compares Morse school pupils with norms obtained from the

Florida population as well as Morse males with Morse females on overlapping

factors. 64




‘ ' TADLE IIT

Comparison of Morse Crisis Intervention Center Pupils

with Normed Population Means and Standard Deviations

of How I See Myself Scale for Appropriate Factors

FATTO™ MALES . : FEMALES

MCIC Norms MCIC Norms
Mﬁan SoDo Mean SoDo Me&n SOD. ~. OMean " S.D.
Tea her v
Schsol 19.69 3.83 21.80 4.52 25.00 4.36 22,68 4,22
i Phvsiecal .
| Anpearance | 27.38 6.09 29.36 6.54 28,33 11.59 28.72 7.12
erpersonal
Adequacy 58.5 12.61 59.63 14.23 62.67 16.92 60.74 14.38
Autonomy 29.69 4,22 28.54 5.91 29.33 4.93 27.76 5.82
Acadenic
Adequacgy ———— ———— s mm—— e 23.67 7.09 19.02 4.94
Physical .
Adequacy 15.44 3.84 14.10 T 14 15.00 5.20 14.28 3.39
Emotions ----- FmeLeme.  eemeaemes - 19.00 1.73 13.16 3093

Boys As can be seen by TableIIl, the boys are below norms in the Teacher-School,
Physical Appearance and Interpersonal Adequacy and above norms in the

éoncept of Autonomy and Physical Adequacy.

Girls The girls, on the other hand, are above fhe norms for all concepts

' except Physical Appearance (though very close to norms - 28.33 to 28.72).
65 o




In general, there seems to be an indication of low self-concept
for males in this group while the girls seem to feel good about'theh-
selves in almost all areas. It must be kept in mind, however, the small-
ness of sample size, especially for the female group, prevents large

scale iInferences about the Morse School population.
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Advance has successfully met its objectives.

SUMMARY

In general, the Morse Crisis Intervention Center's Project

A review of the staff-

established standards and results will indicate the degree to which
the objectives have been met.

Standards

70% of Morse students will be ready to

return to regular school after completing

one full year.

1008 of the students enrolled in group
psychotherapy will accept the services
and the leaders, as evidenced by reg-
ular attendance and by the evaluations
of the leaders.

75% of the students enrolled in group
psychotherapy will make a satisfac-
tory adjustment to personal problems
and will return to regular school.

Students will improve self-concept.

Students will improve personal hygiene
habits.

Students will receive individual
counseling and attention from school
personnel.

Some students will show an increase in
academic achievement as determined by
pre and post-testing.

Results

This standard has not been met:
of the 68 students attending
Morse this yea¥, 24 have been
recommended for regular school
placement (approximately 33%).
This standard was met.

Approximately 56% of the student:
enrolled in group therapy have
been recommended to return to
regular school. This standard
has not been met, and like ‘Stand-
ard ¥#1, should be revised down-
ward for the coming year.

Improvement could not be determir
since the evaluation was not sta:
ed until late in the Spring when
the project year was almost over.
Comparing Morse students with ott
similar groups, however, indicate
a generally lower self-concept or
the Morse students' part, particu
larly in males. :

To a certain extent, this stand-
ard may be considered met.

This standard has been met.

This standard has definitely been
met.




10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Student attendance and punctuality
will improve over the course of the
year.

Students in the classrooms will be
voluntarily participating in their
work.

Staff will maintain a warm emotional
climate as perceived by students in
the school.

Students will freely visit learning
centers to make use of the pro-
visions available.

Students will demonstrate good rela-
tionships with others in the class-
rooms by helping each other, entering
into classroom discussions and work-
ing individually.

Staff will demonstrate their ability
to use the modified open space concept.

Staff will allow students a part in .
deciding classroom activities.

Staff will demonstrate acceptance of
other staff members' ideas and tech-
niques through the team approach.

Students will take part in enrich-
ment activities and/or field trips
weekly.

Students will exhibit acceptable be-
havior during field trips and enrich-
ment activities.

Field trips will provide an exposure
to career activities.

Students will be given opportunities
for recreational activities through
field trips and enrichment activities.

Staff will take part in scheduled
inservice activities.

To a certain extent, this stand-
ard has been met.

To a certain extent, this stand-
ard has been met.

This standard has been met.

To a certain extent, this stand-
ard has been met.

To a certain extent, this stand-
ard has been met.

This standard has been met.

To a certain extent, this stand-

ard has been met.

This standard has been met.

This standard has been met.

To a certain extent, this stand-

ard has been met.

This standard has been met.

This standard has been met.

This standard has been met.




Inservice activities will be This standard has been met.
perceived by the staff as contribu-
ting to their effectiveness in the

‘ Morse program.

22. Enrichment activities will include This standard has been met.
special programs involving parents.

23. Exposure to career development will This standard has been met.
be provided through on-the-job training,
and part-~time employment.

RECOMMENDATIONS

In the final analysis, the success or failure of a project such
as this supplemental effort at Morse must be judged by the number of
students helped, and the extent to which that help enabled the students
to return to regular schools and remain there. This year Project Advance
has made possible numerous activities which have undoubtedly contributed
to the 24 students' recommendations for return to regular school in the
Fall. The extent of this contribution is not possible to determine, and
for this reason, the recommendations of the Evaluators can deal only with
several basic assumptions.

For instance, the assumption must be made that such activities as

those conducted through Project Advance would have to be beneficial to
some students and might not help others. This does not mean that they

. should not be continued and expanded. What is implied and what should
be clearly stated is the need for better and more controlled research on
an on-going basis. Letting an evaluation contract for a year-long project
when only two or three months remain in the proiect cannot provide the data
required to support the development of this very worthy educational
effort. :

RECOMMENDATION: The therapy, inservice training and enrichment provided
the Morse Center through Project Advance should be continued and ‘
expanded; effort should me made to determine what additional services
might be provided the staff and students to enable them to help more
students move back into the regular schools after the 1975-76 school

year.

RECOMMENDATION: Every effort should be made to provide more intensive

research and evaluation from the start of the 1975-76 school Year.

Summative evaluation cannot be as useful as it should be if baseline \
data is not collected at the beginning of a school year; formative |
evaluation cannot be conducted to provide for meaningful improvements |
in program operation if it is not established at the beginning of

a school year. Project Advance desperately needs more hard data as

to its effects upon students and this data can be provided through

an on~-going and well designed research effort. The evaluators also

recommend that this effort be conducted, if at all possible, by

researchers internal to the school system.




This supplemental effort has certainly been a worthy one.
It is really only just starting. It is the firm belief of the
evaluation team that with appropriate research and continued
full support of the administrators and teachers of the D.C.
Public Schools, the Morse Center will make increasingly more
significant contributions to the growth and development of
D.C. Public School students.
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VArIADLE VAROO1L SIT CN FLOUR

VALUC LABEL VAL Ut AHSOLUTE RELATIVE
' FREUWUENCY FREQUENCY
(PERCENT )
TRUE 1.00 2 a3
FALSE : 2eV0 22 917
OV Y 0.0
TUTAL 24 100.,0

STATISTICS..

MODE 2000
V.'\RIABDLE VAROO2 ASK CTHERS FOR HCLP \
VALUE LABEL VAL VE ABSOLVUTE RELATIVE
FREQUENCY FREQUENCY
(PERCENT)
TRUE 100 _ 9 . 37.5
FALSF 2400 15 . 625
0.0 (4] 0.0
TOUTAL 24 100.0
STATISTICSee
MODE 2000
VARIABLE VAROO3 LEAVE FOR LI wilTHUUT ASKING
VALUE LABEL . VAL UE ABSOLUTE RELATIVE
FREQUENCY FREQUENCY
{PERCENT)
TRUE 1«00 2 83
FALSE . 2400 ' 22 917
Ve U 0 OO
38 ————— ————
TJuTAL 24 1000

STATISTICS e

03

]

MO.DE 24000
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Full Tt Provided by ERIC.

VARLAULE VAR0O04

VALUE LABUL

TRUE

FALSE

STATISTICS e

MODE

VARIABLE VARODOS

THINGS 10 TRUCH ANU LAAMLNE

1000

STUDENTS USUALLY KEMAIN QUIET

VAL UE AUSQLUTE
FREQUENCY
1.00 17
2400 7
Oe0 . 0
utaL 24

RELATIVI
FREQUINC
(PERCENT

)

RELATIVE
FREC ‘T .,
(PERCENT)

1607
792
462

100.0

RELATIVE
FREQUENCY
(PERCENT)

83.3

Be3

Be3

VALUE LABEL . VQLUE ABSOLUTE
FRCQUENCY
TRUE 100 4
FALSE "2e400 19
Ve 0 1
JUTAL 24
STATISTICSeo
MODE 2000 ’/
VARIABLE VAROO6 STAY IN SEAT MUST UF TIME
VALUE LABEL VAL UE ABSOLUTE
FREQUENCY
TRUE 100 20
FALSE 2¢ U0 2
Vel 2
TUTAL 24

STATISTICSa e

1000

04
39

100.0




VAPTABLE VARUO7 TALKING PERMITTI LD

VALUF LAGLL VAL UE ABSULUTE RELATILV
FREQUENCY FREQUENC
(PERCENT

4167
S8.3
0.0
“100.0
éTATISTlCSo.

MODE
VARIABLE VAR008 TCHR PERMISSION FUR MTL USE

VALUE LABCL : VAL UE ABSOLUTE RELATLIV
: FREQUENCY FREQUENC
(PERCENT

- wr en e e em e ww e

875

-

STATISTICSee

MCDE 1.000

VARIABLE VARCO9 HAND IN WORK wHEN REST ARE DUNE

VALUL LABEL : ' VALUC  ABSOLUTE RELATIVE
‘ FREQUENCY  FREGUENCY
(PEQCLsT:

STATISTICS e

MG LE '




VARTAGLL VAROLQ

VALUF LApkL

VAL Ut ABSULUTLC RELATIVE
FREQUENCY FREGWUENC
(PLRCENT
TRUE 100 S 208
FALSE 2400 19 79.2
Qe O , 0 0.0
TuraL 24 100,0
STATISTICSee
MODE 2000
VARIABLE VAROL1 CAN WORK SLOWER THAN UTHERS . 9
VALUE LABEL + VAL UE ABSOLUTE RELATIVE
FREQUENCY FREQUENCY
(PERCENT)
TRUE 100 14 8.3
FALSE 2400 10 al.7
Qe O (o] 0.0
TOTAL 24 100.0
STAYISTICSee
MODE 1000
VARIABLE VARO12Z2 IN MCST CLASSES
VALUEL LADEL VAL VE ABSOLUTE RELATIVE.
FREQUENCY FREQUENCY
{PERCENT)
WHOLE CLASS le VO 7 2962
SMALL GRUOUPS . 2000 17 703
Ve U (o) 00
TJUTAL 24 100.0
56
STATISTICSee Ul

MODE 24000

SAML JUCK FOR LVEKRY UNC




Iy

VARTAQLE VARO13 START NCw wiRK wlTHJUUT #ALTING

VALUE LASCL . VAL UE AHSOLUTE RELATIVE
FREQUENCY FREQUENCY

‘ (PERCENT),

TRUE 100 17 708
FALSE 2400 S 20 «8
Ue U 2 8e3
TOTAL .‘---ng -;;;:O-

STATISTICS e

MGOF 14000

VARIABLE VARO14 NO GF STUDENTS UN SAME LESSON
L} ‘
VALUE LABEL VAL UE ABSOLUTE RELATIVE
) . FREQUENCY FREQUENCY
(PERCENT
WHGLE CLASS 100 1 ae2
@ GROUPS 2.00 2 . Be3
SMALL GRPS ' 3400 12 - E0e0
NOGRP S=MEC 4400 9 372
Qe (¢] Oe0
TOTAL 24 100 .0
STATISTICS .o
MODE © 34000
VARIABLE VARO1S USE OF LRNG CTRS UR >TATIUNS
VALUE LABEL VALUE AHSOLUTE RELATIVE
FREQUENCY FREQUENCY
(PERCENT!
YES . 1e00 22 91e7
NO : 2400 1 . 442
‘ . . , Ve 1 402
© TuTAL 24 10040
STATISTICS e 42

) . ot
MODL 1000 5 {




VAKLABLE VARO1lo LRNG CIR UR STalluin TiMe USBAGE

VALUE LABEL VAL UE ABSOLUTE RELATIV.
FREQUENCY FREQUENC
) {PLERCENTY

NOT AT ALL 25.0

ONCE A WEEK

TWICE A

EVERY DAY 5600 4 1647

ALL DAY EVERY DAY ' ©e U0 8 .. 33.3
0.0 ] 0.0
TotaL | ee V10040

STATISTICS.s

MODE ) €000
VARIAuGLE VARO17 CHANGE CF LRNG CTR UR STATION
VALUE LABEL VALUE AUSOLUTE RELATIVE
' FREQUENCY FREQUENC®
{PERCENT
DONT USE 100 4 167
CAGH WEEK 2000 S 208
EACH MONTH 3.00 2 8e3
NO CHANGE He¢V0 . 13 . S4.2
QevV 0 Ce0 |
_——————— -—————--—— |
TUT AL 24 1000

STATISTICS e !

. MODE o 44000

43




VARIAHLE VAROL13 HUW MANY CIRD Uk 21A0 LumPLETED

VALUE LABICL VAL UE ABSOLUTC RELATIVE

FREQUENCY FREGUENCY

(PERCENT)
DONY USE : | ~leu0 2 8.3
NONE LAST WEEK 2.00 1 4.2
’1 OrR 2 : 3s 00 1 4.2
3 10 5 4.00 s 2048
6 TO 10 e 00 4 1667
MORE THAN 10 0e 00 9 37.5
. Ved 2" ‘8.3

roraL 24 “looe0

STATISTICS e

MODE - 6000
VAR ABLE VARO19 WORK I AM INTERELZED IN ALLOWED
VALUE LADBEL VALUE ABSOLUTE RELATIVE
FREQUENCY FREOQUENCY
(PERCENT)
TRUE 1«00 14 €83
FALSE 200 10 417
0«0 G 0«0
TOT AL 24 100.0

STATISTICS»e

MODLE 1000 . '

44

09




VARIABLE

VALUE LABEL

TRUE

FALSE

STATISTICSee

MODE

YARTAGLE

YALUE LABEL

TRUE.

FALSE

STATISTICSee

MCDE

VAROZ20

VARO21

VAL UJUE

100
2400
00

TUTAL

24000 o

NC CHOICE FOR Mt

VAL UE

100
200
Oe

TUTAL

1000

45

60

IMPCRTANT TO ME wURK UN € TIME

ABSOLUTE
FREQUENCY

12

12

24

L)

ABSOLUTE
FREQUENCY.

RELATIV
FREQUENC

{PERCENT

€0.0
5040

0.0

‘100 0

RELATIVE
FREQUENCY
{PERCENT)

Gl.7
B8e3
040

- — -

100.0




VARLADBLL VARO23 WURK WKE Wl THIVT Kivuw LiNG

STATISTICSee

‘ VALUE LABEL
VALUE ABSOLUTE RELATIV
FREUWUENCY FREQUENC
(PEPCENT
TRUC
lev0 14 £8¢3
FALSE '
200 10 417
VeV o Qe0
TUTAL 24 10040
STATISTICSee
MODE 1.000
. %
VARIABLE VARO24 MTGS WITH TEACHER
VALUE LABEL VAL UE ABSOLUTE RELATIV:
FREQUENCY FREQUENC
(PERCENT
ALMOST NEMER 100 7 29 62
ONCE IN AWHILE 2400 8 33.3
ONCE A MUCNTH ' . 3600 1 : 442
ONCE A WEEK 4000 3 125
EVERY DAY 9e 00 3 125
Ve -2 Be3
IUTAL 24 1000

MODE 24000




VARIAGLE VARD2S

VALUC LABEL

TRUE

FALSE

STATISTICSe.

MODE 1.000

VARIABLE VAKQO26

VALUE LABLCL

NEVER

HARLLY EVER

ONCE 1IN AWHILE

VERY OFTEN

ALMOST EVERY DAY

STATISTICS e

MODE

WURK MARKED BY TCHR

VAL UE ABSOLUTE RELATIVE
FREQUENCY FREQUENCY
(PERCENT)
1.u0 18 7540
2000 4 16.7
Ve 0 2 B8e3
roTAL 24 10040
.o A
‘
UWiN PROJECT wOxK
VAL UE ABSOLUTE RELATIV.
FREQUENCY FREQUENC
(PERCENT
1«90 2 83
2400 2 8e3
3.90 7 292
4.00 3 125
5400 9 37.5
Ue U 1 . Ge2
TutaL 24 T1c0.0




VARIADBLE VARQZ27

I PLAN

MY DAY AT oSCHUJL

VALUE LABEL VAL UE ABSOLUTE RELATIM
. FREQUENCY FREQUE NC
(PERCEN®
TRUE 1.00 s 20.8
FALSE 2400 18 7540
Ve 0 1 4.2
TuTAL 24 “100.0
STATISTICS e .. \
MOCE 2.000
VARIABLE VARCZS FRELC TIME ALLOWED
VALUE LABEL VAL UE ABSOLUTL RELATIVE
FREQUENCY FREQUENCY
(PERCENT
NEVER ] 1.00 2 8.3
FEW DAYS 2400 7 29,2
SOME DAYS 3.00 6 2540
EVERY DAY 5400 8 33.3
0« 00 1 4.2
0e0 0 0.0
wotaL 24 “100.0

STATISTICS e

MODE

63

48




VARIABLE VAKO24J ENJOY CLASS WIRK

VALUF LABEL VAL UE ABSOLUTE RELATIVC

‘ FREQUENCY  FREQUENCY

(PERCENT)
ALWAY S 1.00 12 ©0e0
OFTEN 2400 3 12.5
SOMETIMES 3400 5 2048
SELDOM 4¢ 00 2 8.3
NEVER 5400 2 8e3
Oe0 .0- Y 0.0

TUTAL 24 1000

STATISTICS. e

MODE 1.000
VARIABLE  VARO030 SCHCOL WORK DULL AND @URING
VALUE LABFL VAL UE ABSOLUTE RELATIVE
FREQUENCY  FREQUINCY
(PERCENT)
ALWAYS 1.00 4 1647
OFTEN 2.00 1 4e2
SOMETIMES 3.00 13 5442
SELDCM 4400 3 12.5
NEVER . 5eu0 1 4e2
Oev 2 B3
10T AL 24 1000

STATISTICSeo®

MaDC 3e VO




VARIABLE vV arogil

VALUE LABEL

NEVER

MOST YRS NO LIKE
HALF THE YRS
MOST YRS LIKED

ALWAYS ULIKED

STATISTICS e

MODE 1.000 L

YARIABLE VARO32

VALUE LAWEL

GOUD FRIENDS
FRIENDS

DISTANT R&LATiVES
STRANGERS

ZNEMIES

STATISTICS e

MUDE o 54000 6!)

SCHOOL AND T ARE L IKc

LISED SCHUOL SaiNek 15T wrADE

VAL UE

100
2e00
3.00
4400
D« 00
Ve 0

TOTAL

VAL UE

1.00
2400
300
4400
5400
ve OO0
Ve 0

TUTAL

AUBSULUTC
FREQUENCY

12

2

24

ABSOLUTE
FREQUENCY

24

RELATI
FREGULN
(PERCEN

0.0

N - —————

100.0

RELATIV
FREGUENC
(PEXRTENT

2540

208

442

8.3

33.3

4.2

4.2

1000




VARIABLE VAROJI3 HAPPY I N SCHCUL

VALUE LAUBEL VALULC ABSOLUTE RELATIN
FREQUENCY  FREGUEN(

(PERCEN

ALWAYS 1e00 5 20.8
OF TEN : 2400 4 1647
SOMET IMES 3e00" 10 4147
SELDUM | 4400 3 12.5
NE VER 5.00 1 4.2
00 | e Y 4.2

TOTAL ----;;- -;;;:;-

STATISTICS e e

MODE . 3.000
VARIAGLE VAR(O 34 CLASSHURK BYSY wurKk
VALUE LABEL VAL UE AJSOLUTE RELATIV
FREQUENCY FREQUENC
{(PERCENT
OF TEN 2000 3 1245,
SOMETIMES 300 11 458
SELLCM : ' 4400 4 1667
NEVER 500 4 167
VeV 2 843
TJITAL 24 100.0

STATISTICS e

MCDE ‘ 34000




ERI!

Aruitoxt provided by Eic:

VAR T Aul.

CAln GL T TCOHY

VAF0O35

VALU:L LABIL

ALWAYS
UFTEN
SUNMETIMES
SELDOV

NEVER

STATISTICSH e

MLDE €.000

VARTABLT VARO3b

VALUE LABCL

AL #WAYS
CGFTEM

SOMETIMeS

SELDCM
NE VER
%
STATIOHNTIC hee 52
":(_/[lt.. HeVOU G».o
) {

FI1ELD TRIPS A wALTLE

FuK Pituoiu™MS

VAL UE

34 0Q

4euQ

‘e WO

VabL Ut

ApS>OLUTE
FREQUENCY

ABSOLUTE
FRCQUENCY

RELATIVE
FRE WIENC
(PORCENT

RELATIV
FREQUENC
(PERCENT

25.0
1245 %

|
12.6
4.2

417




ARI ABLE VARO37 TCHi« ABILITY RATING

VALUE LAGEL VALUE ABSGLUTE RELATI
FREQUFACY  FREQUEN

(PERCEN

FAR ABOVE AVG 1.00 6 2540
ABOVE AVG 2400 6 2540
AVG ' 3400 4 1647
BELGW AVG 4400 3 12.€
FAR BELOW AVG 5400 3 125
De 0 ce 2 A Be2

roraL | 24 10040

STATISTICSae

MODE 1000
VARIABLE VAKD38 LIKE SHCULUL

VALUE LABEL VALUE ABSOLUTE RELATI!

FREQUENCY FREQUEN

{PERCEN

TRUE 100 11 458

FALSE 2400 12 SUe0

300 1 442

VeV o 0.0

TUTAL 24 1000

STATISTICSee .

MODEC 24000




VARIABLC VARO 19 IN SCHO W

+

VALYE LAui L ‘ VAL UL ABSOLUTE RELATIVI
FPEQUENCY FREQUENC
(PERCONT

STATISTICSee

MODE 1.000
VAKIABLE VAiR040 DJ NOT WANT TO GU TO SCHOOL
VALUE LABLL VALUE ABSOLUTE RELATIVE
FREQUENCY FREQUENCY
(PERCENT)
TRUE ) 100 16 667
. FALSE : 2.00 8 S 33.3
JeO 0 040
TUTAL 24 100.0
STATISTICS e
MODE 1,000
VARIABLE VARO41 CANT WAIT TIL CLASS ENDS
VALUE LABEL VAL UE ABSOLUTE RELATIVE
‘ FREQUENCY FREQUENCY
(PERCENT)
TRUE 100 9 37.5
FALSE 26 UO 14 €843
3Je U0 . 1 ‘ 442
Ve 0 ) 0.0
’ - ) Tul AL 24 1000

STAT[.‘.:TIC‘%:.




VARl AUBLE VAIkQ42 NOTHING EXCITING

VALUE LAgEL VAL UL

TRUE 1.00

FALSE 2 U0
300
Qe 0

TUTAL

STATISTICSe.

MQDE 1.000

VARIABLE VARO43 I DAYDREAM A LUT IN CLASS

t
VAL UL

VALUE LABEL

TRUE 1.00

FALSE 200
0e 0
TUTAL

STATISTICSes

MUODE 1.000

VARTABLE VARD44 TCHR HAS FAVORITES

VALUE LABEL VAL UE

TRUE 100
FALSE 2400
Ve )
55
FJY AL,
STATIOSTICSee '7()

MGLE 20000

AdSUOLUTE
FREQUENCY

-—— - v ———

ABSOLLTE
FREQUENCY

13

ABSOLUTE
FREQUENCY

RELATIV
FREQUEFNC
(PERCENT

- e e e me

€67

292

42

Ce.0

100.0

RELATIVL
FREQUENCY
(PERCENT)}

4.2

458

0.0

o -

100.0

RELATIWV
FREQUENC
(PERCENT

417

SHe3




VARTABLE VARD4S

VALUE LABEL

TRUL

FALSE

STATISTICS s

MODE

VARIABLE VARO46

VALUE LABEL
TRUE

FALSE

STATISTICSs

MODE

TCHRRS wAY NOT MINE

-

VALUL ABSOLUTE
FREQUENCY

1.00 18

2.00 5

3¢ 00 1

Qe 0 . 0

TUTAL ‘24

14000 ,
QUE STIOUNS FRUOWNED UPON

VAL UE ABSOLUTE
FREQUENCY

1.00 ‘ 8

2400 15

3.00 1

0e0 o

TUTAL 24

RCLATI

FREQUEN

(PERCEN

75.0

20.8

RELATI
FREQUEN
(PERCEN

33.3

€25




VAKLIABLE VAROQAT TCHHRS R IGHT SfuvtNls wruNO

VALUE LABCL VALUF ABSULUTEC RELATIV
FREQUENCY  FREWUENC

(PERCEMNT

YRUE 1.00 14 5843
FALSE 2400 9 37.5
3490 1 4.2

Je v 0 0.0

TUTAL 24 1000

STATISTICS e

MODE 1.000
VARIABLE VARO4SB WISH SAME TEACHER FUR. NEXT YR o )
VALUE LABECL VALUE ABSCLUTE RELATIVE
- FREQUENCY FREQUCNCY
(PERCENT)
TRUE , 1,00 14 " 56,3
FALSE 2e00 10 41.7
VeV 0 0.0
- e TTE T
STATISTICSes |
MCDE 1.000 )
VAKIABLE VARD 49 LEARNED ABOUT LIFFERENT CAREERS
VALUE LABEL ‘ | VALUE ABSOLUTE RELATIVI
FREQUENCY  FREGQUENC'
(PERCENT
TRUC _ 1.00 17 70.8
FALSE ) 200 . 7 2942
Os 0 0 Va0
VuTAL 24 1o0e0

57
STATISTICS o -
: 72

MoLE 1000
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Name

Grade

female

Teacher

MORSE CENTER

Student Survey

58
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We are learning what students in many schools think abou their
experiences in school. Your opinion will provide important information
to those who seek to understand and improve schools.

We hope you will answer every question, but you are free to amit
any question that you feel is too perscnal. Try to do the questions
quickly, without spending too much time on any single one. "When you
finish, put the questionnaire in the envelope which you may seal.

REMEMBER: THIS IS NOT A TEST. Tere are no right or wrong an-
swers. Your name will not be given to your teachers or anyone who
knows you. We think you will enjoy answering the questions. Please
work on your own--we want to find out what you really think.

Now, write your name at the top of the page in the space printed.
If you really don't want to write your name, you may put down the last
four numbers of your telephone number in the space for name. If you
came across same word or semtence you are not sure of, raise your hand
and we will txy to help you.

. Note: Scme items have T or F before them. Circle T if the statement .
is TRUE, or circle F if the statement is FALSE. TFor all other
items check the best response.

PART I

T. F. 1. I often sit on the floor in many of my classes to
do sane of my work.

T. F. 2. In my classes T usually may ask other students to
help me with my work.

T. F. 3. T can usually leave a classrocm to go to the libravy
without asking the teacher.

T. F. 4. In my classes we have many things I can touch,
examine and experiment with every day.

T. F. 5. Students usually remain pretty quiet in my class.

T. F. 6. I must stay in my seat most of the time while other
students are working.

T. F. 7. My teachers usually let me talk to other students
while I work.

T. F. 8. In my classes, I have to ask the teacher before I
: can use the blackboard, film strip projectors, or

o art materials. 59
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Aruitoxt provided by Eic:

T,

12,

13.

14,

15.

17.

In my clessses, 1w

of the class is do

i)

5t mad In my work when the rest

L3

¥

For each lescca, every situdunt gets a copy of the
samne book to work Ircm.

If T work slcwor on 2 lesezn then some other student,
I can corcinuz to werlc on it while the others start
a new lesson.

In most of my elassas......(check one)

1. thne viole class pays attention to the
cmmz leseen Soing on in the front of the
rcoin.

2. wzall geups of students pay attention
to the work going on in several parts
of the rcem.

T finiea a leasen befora others are done, I can
tzrt a now leses vitheout waiting for the others.

H

[0}

For: wnost of vour clmos work, how many students are

vzuelly doinz th2 sz lesson you are doing (check cne)
. The write class (about 30 students)

2. roe e xeuss (about 15 students)

T3, 8231l grouns (about 5 students)

4., No guns, me alone. ‘

-

——————

This yvspr 70 vove clussas, (O you use lecarning centers
or learning ! teticnst

(These ere pinces in th2 voom where work is set up for
you to do by yourself ¢ with a few other students. )

. Yec

2. 40

do you g o vork at learning centers or

1. ¥o do rot uze learning centers at all
2. Obout ar~2 £ ronth or less.

3. Kxut oncz2 a pesk

L. 4 coupla of ines a week

. \Imogt oviny cay

o]
6. Alusot all day, every day

Fow often ¢o lemming cznters or stations change and
new ones g£o up in ycur classes?

1. V2 do not ue. learning centers at all
2. 1iizot ¢horge each week

'—" T3. Most chiznue each nonth

4, Most Go not ~hange all term.

60




T. F.
T. FT.
T. F.
T. F.
T. F.
T. F.

18.

19.
20.

21.

22.

23.

24,

25.

26.

27.

About how many different learning centers or stations
did you complete in the last week?
“T. We do not use learning centers at all

2. Ncne in t e last week .
' 3. lor?2

4, 3 to S

5. 6 to 10

‘ 6. More than 10

My teachers let me work at things I'm interested in.

If I think of samething to do that is important to me, my
teacher will let me work on it during class time.

In most of my classes, the teachers tell me what I must
work on; I have no choice.

Are you allowed to choose the courses you take?
1. I cannot choose any of them.
2. I can choose a few but most are required.
. T can choose sane and same are required.
4. I can choose most but a few are required.
5. I can choose all of them.

I can work for weeks without my teacher telling me how
I'm doing.

1. Almost never

2. Once in a while

3. About once a month

About onre a week
5. Every day

Almost every day I get some of my work marked or checked.

How often do your teachers let you work in school on
projects that you think up completely on your own?
1. Never
2. Hardly ever
. Cnce in a vhile
4, Very often
5. Almost every day

|

My teachers often let me plan how I will spend my day
at school.

61
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PART IT

28.

In this school are you ever give free time when you
can do anything you want to do?

1. Never

2. Vory few days
3. So e days

L. Most days

5. Every day

I enjoy the work I do in class.
Always s Often » Sometimes  , Seldom___ Never _

School work is dull and boring for me.
Always , Often » Scinetimes » Seldom _ Never _

Hew much have you liked school since the first grade?
1. T rever liked school much
2. Most years I did not like, a few I liked.
3. Half the years I liked, half I did not like.
. Most years I liked, a few I did not like.
5. I always liked school, every year

The school and I are like...
1. gcod friends

2. friencs
3. distant relatives
4. strangers

T 75, enenies

I'm very.happy when I'm ir scheol.
Always s Often » Scmetimes » Seldom___ Never

Wori: in class is just busy work and a waste of tima.
Always s Often , Scmetimeas » Seldem _ Never

I feel I can go to my teacher with the things that are
on my iaind.

Always , Often s Scometimes » Seldom _ Nevsr
Field trips have been a waste of time
Always __ , Often » Scmetimes __ , Seldom___ Never
62
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= e I

.

HoR o3

B I

A

F.

F.

F.

10.

11.

12.
13.
14,
15.

16.

17.

18.

19.

20.
21.

How would you rate the ability of most of your
teachers ccmpared to teachers in other schools at
your grade level? ‘

1. far above average
2. above average
3. average

»  below average

5. far below average

I like school very much.

I am very happy when I am in school.

Most of the time I do not want to go to school.
In class, I often count ihe minutes till it ends.
We hardly ever do anything very exciting in class.
I daydream a lot in class.

Certain students in my class are favored by the teachers
more than others. _ '

Most of my teachers want me to do things their way and
not my oun way.

Msst of my teachers do not like us to ask a lot of
questions during a lesson.

Tne teachers in this schecol often act as if they were
always right and you were wrong.

I wish I could have the same teachers next year.

I learmed a lot about different careers through our
field trips.

63
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HOW I SEE MYSELF!
A Self-rating Scale for Students

Developcd by Ira J. Gordon, Director, Institute for Development
of Human Resources, College of Education, University of Florida,
Gainesville, Florida 32601

The following directions are to b: read to the class by the administrator
of the scale. The assumption is made that the scale is being used for research
purposes, and that the teacher will not know individual scores. If this is not
so, directions should be modified so that students know this, and high standards
of ethics prevail. Students may not wish to reveal themselves, on a named form,
if they believe the information will not be confidential.

For younger students (grades 3, 4) it is best to read each scale item sepa-
rately, and be sure each child understands the words and the rating system.

"I would like to explain this scale to you and tell you why you are being’
asked to answer these questions. This is.a part of a study. We are trying to
get information that we hope will eventually help to improve the kind of schoenl
and education for you and other pupils.

Let me emphasize that this is not a test to see how much you know or do not
know about something. These questions are all about you. They are to learn how
you see yours:lf most of the time. There are no right or wrong answers. We are
only interested in what you think about yourself.

I am going to ask you to think about yourself fcr a little while before you
write anything. I want you to think of how you are most of the time . . . not
how you think you ought to be--not how the teacher thinks you ought to be .
not how you want to be or your parents or friends want you to be. No--this is to
be how you yourself teel you are most of the time.

Let me first promise you that these papers will not be seen by anyone other
than the people making this study. Your teacher will not see them nor your par-
ents or friends. No cne will know your answers but you and the ones who are
doing this study. e are asking you to put your names on the papers so that we
can check them on any other scales we might give you in the future.

Now--let's look at the papers.

Look at No. 1. On one side it has "Nothing gets me mad'" and on the other
side "I get mad casily and explode." 1If you feel that nothing gets you too mad
most of the ti.ie you would circle the .. If you feel that most of the time you
get mad easily and explode you would circle the 5. If you feel you are some-
where in between, you would circle the 2, 3, or 4.

Look at No. 2. It is different, On one side it has "I don't stay with
something till I finish." 1If you feel that most of the time you don't stay with
things and finish them, you would circle a 1. If you feel that most of the time
you do stay with things and finish you would circle a 5. If you feel you fit
somewhere in between you would circle the 2, 3, or 4. It is important to see
that some of these m2an one thing on the left side, some of them mean another.
So it is very important to think about each statement as I read it. I will an-
swer any questions you need answered, so feel free to ask them.

Remember, we want how you yourself feel. We want you to be honest with us
in your answer. Remember, it is how you feel most of the time."?2

1Test manual available from Florida Educational Research § Development
Council, College of Education, University of Florida, Gainesville, Florida 32601.

2From I. J. Gordon, Studying the Child in School. New York: John Wiley &

Sons, 1966, p. 73. Scale and directions not to be reproduced without permission
of the author. 67 3 )
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10.

11.

12.

13.

14.

16.

17.

18.

Daveloped by Ira J.
of Human Resources,

I rarely get real mad
I have trouble staying
with one job until I
finish

I am a good artist

I don't like to work o=
conmmittecs

I wish I were taller or
shorter

I worry a lot

I wish I could do some-
thing with my hair

Teachers like me
I have a lot of energy
I arm a poor athlete

I am just the right
weight

The girls don't admire me

I am good &t speaking
before a grcvp

My face is very pretty
(good looking)

I am good at musical
things

I get along very well
with teachers

I dislike teachers

I am seldon ot ease¢ and
relaxed

HOW I SEE MYSELF

Sex: Age:

s et g - 5 s

Secondary Form

Gordorn, Director, Institute for Development
College of Education, University of Florida,
Gainesville, Florida 32601.

pae}

138}

(23}

"~

-n

[57]

I get mad easily

I stick with a job until I
finish

I am a poor artist

I enjoy working on
committees

I am just the right height

I seldom worry

My hair is nice-looking

Teachers dislike me
I have little energy
I am good at athletics

I wish I were lighter or
heavier

The girls admire me

I am poor at speaking
before a group

I wish my face was
prettier (better looking)

I am poor at musical
things

I don't get along well
with teachers

I like teachers

I am usually at ease and
relaxed




Seacondary Form

19.
20.

"1,

22.
23.
24.

25.
26.
27.

28.
29,
30.

31.

32,

33.

34,

35.

37.
38.

39.
40.

41,

42,

HOW T

I do not like tc try 1
new things

I have trouble control- 1
ling my feelings

I do very well in school 1

I want the boys to 1
admire me

I don't like the way I 1

look

I don't want the girls to
admire me

I am quite healthy
I am a pcor dancer
Science is easy for me

I enjoy doing individual
projects

It is easy for me to
organize my time

I am poor at making
things with my hands

I wish I could do some-
thing about my skin

Social studies is easy
for me

Math is difficult for me

I am not as smart as my
classmates

The boys adaire me

My clothes are not as
nice as I'd like

I like school

I wish I were built like
the othexrs

I am a poor reader

I do not leavn new things
easily

I present a good
appearance

I do not have much
confidence in wyself

[a=y

[

oo

-t

[ )

SEE MYEELF

o

38

S8 ]

Page 2
I like to try new things
I control my feelings very
well

I do not do well in school

I don't want the boys to
admire me

I like the way I look

I want the girls to admire
me :

I am sick a lot

I am a good dancer

Sciehce is difficult for me

I don't like to do individ-
ual projects

I have trouble organizing
my time

I am godd at making things
with my hands

My skin is nice-looking

Social studies is difficult
for me

Math is easy for me

I am smarter than most of
my classmates

The boys don't admire me

My clothes are very nice

I dislike school

I like my build

I am a very good reader

I learn new things easily

I present a poor appearance

I am full of confidence in
myself




Teacher Qpenness Survey

. (Standards 11, 13, 14, 15)

The Morse Project staff have indicated throughout the program's
inception that a modified open classioom approach would be emphasized
in implementing program objectives.

In the staff survey of perceived degree of accomplishments most
felt the team approach was successful and that inservice activities
improved their effectiveness.

As an added indication of the degree of openness with which the
Morse staff is operating an openness questiomnnaire (see attached survey)
was administercd to the teaching staff of Morse which invo.ved eight. people.

Fifty items were presented to the teaching staff to which they were
to respond on the basis of their teaching experience the degree to which

. these items were evident or not evideat in their classroom settings.

Ratings were from no evidence to strong frequent evidence on a
four point scale. The items were presented so that there was not one
scaled direction indicating “openness.'" Therefore, the items were weighted
to reflect the degree of operness with which one responded.

The proceddre used to come up with a composite or staff score was
to take the mcdal value (the one rating which most respondents selected)
of each item and assign that value the item weight. Modal iﬁem weights
were then summed acress the 50 items to come up with a composite score.

A score of 1 for an item indicates no evicence of openness while a
rating of 4 indicates a strong degree of openness. Therefore, a score of

50 (50 ¥ 1) would indicate low degree of openness, a score of 200 (50 x 4)
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would reflect a high degree of openness, and a score of 125 (2.5 x 50)
would indicate a moderate degree of openness.

The composite score for the Morse teaching staff was 145 or an a-
verage rating of 2.9 for each item. Such a score indicates that Morse
staff is inderd operating under a modified open classroom concept. As
can be seen on the attached Composite Score report only three items out
of the entire 50 items were rated no evidence of openness. These items
were manipulative materials supplied, children use “books" written by
classmates, and teacher uses test results for grouping.' The remaining
item were rated 2 or above as seen by the composite average of 2.9. .per
item indicating that the Morse staff is exhibiting a high degree of

I

openness.

71




o

APPENDIX D

86




School

Classroom

Teacher

Observer___

OBSERVATION RATING SCALE

6o
evidence

i. Texts and materials are supplied in class sets so
that all children may have their own.

2. Each child has a space for his personal storage
and the major part of the classroom is organized
for common use. .

3. Materials are kept out of the way until they
are distributed or used under the teacher's
direction.

&. Many different activities go on simultaneously.

5. Children are expected to do their own work
without getting help from other children.

. Manipulative materials are supplied in great
diversity and range, with little replicatiomn.

7. Day is divided into large blocks of time
within which children, with the teacher's help,
determine their own routine: -

S. Children work individuaiiy and in small
groups at various activitics.

9, Bonks are suppiled in diversity and profusion
(ircluding reference, children's literature).

weak

evidence

moderate

occasional

strong
frequent
evid=aca

4

4




“9. Children are not supposad to move about the
woon without asking permission.

1l. Desks are arranged sc that every child can see
the blackboard or teacher from his desk.

12. %Yhe envircnmeal includes materials developed
*y ¢h2 teacher,

i3. Cormon environrent:l materials are provided.

4. Children may veoluntarily make use of other
areas ol the buillding and school yard as part of
e’z school time.

e 2 progran iasludes usz of rhe neighborhood.
if,  Chils waun uvse "wooks" writ:en by their class-
wntes os vart of thelr reading and reference
~atarials,

7+ Teacher prefers that children not talk when
“hzy aray 3upposed to ba working.

18, * Children wvoluntarily group and regroup
thovselvas,

.y

~'. The environrent includas materials develop-
w1 or cupplied by the children.

%J. Teacher plans 2nd schedule~ the children's
cetivities through the day.

ZJ. Teacher makes sure chiidren use materials
ouly as instructed. '
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no
evidence

weak

infrequent

moderate

occasional

strong

frequent

4

4

4

I~

evidence




22. Teacher groups children for lessons directed
at gpecific needs.

23. Children work directly with manipu.ative
materials.

24. Materials are readily accesible to children.

25.' Teacher promotes a purposeful atmosphere by
expecting and enabling children to use time prod
ductively and to value their work and learning.

26. Teacher uses test results to group children
for reading and/or math.

27. Children expect the teacher to correct all
their work.

28. Teacher bases her instruction on each
individual child and his interaction with
materials and equipment.

29, Teacher gives children tests to find out what
they know.

30. The emotional climate is warm and accepting.

3l. The work children do is divided into subject
matter areas.

32. The teacher's lessons and assignments are
given to the class as a whole.

33. To obtain diagnostic information, the

teacher closely observes the specific work or
concern of a child and asks immediate, experience-
based questions.

No
evidence

[

weak
infrequent

N

moderate

ocecasional

strong

frequent

Jence

-

ev.



34, Teacuer bases her instruciion en curriculum
guides or text books for the grade level she
teaches.

35. Teacher keeps notes and writes individual
histories of each child's intellectual, emotional,
physical development

36. Teacher has children for a period of just one
year. :

37. The class operates within clear guidelines
made explicit. .

38. Teacher takes care of dealing with conflicts
and disruptive behavior without involving the group.

39. Children's activitles, products, and ideas are
reflected abundantly about the classroom.

40. The teacher is in charge.
41. Before suggesting any extension or redirection
of activity, teacher gives diagnostic attention to

th2 particular child and his particular activity.

52. The children spontaneously look at and discuss
z2ach othex's wo~k:

43, Teacher uses tests to cvaluate children and rate

them in comparison to their peers.

44. Teacher uses the assistance of someone in a
supportive, advisory capacity.

45. Teacher :tries to xeep all children within her
wight s0 that she can make cure they are doing what
ttey are supposed to do.
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no
evidence

weak v
infrequent

N

moderate

occasional

strong

frequent

evidence




46. Teacher has helpful colleagues with whom she
discusses teaching.

47. Teacher keeps a collection of each child's
work for use in evaluating his development.

48. Teacher views evaluz :ion as information to
guide her instruction and provisjoning for the
classroom.

49. Academic achievement is the teacher's top
priority for the children.

50, Children are deeply involved in what they are
doing.

no
evidence

wesk

infrequent

moderate
occasional

evidence

strong
- frenuent

-




SCORING KEY

WITH WEIGHTED ITEM SCORES

FOR CLASSROOM OBSERVATION RATING SCALE AND TEACHER QUESTIONNAIRE

POSITION

2
(weighted score)

POSITION

2

3

ITEM

4

3
(weighted score)

1

ITEM

26,

N

27,

28,

29,

30,

31.

32.

7.

33.

9.

35.

10.

36.

11.

37.

12.

38,

13.

39,

14.

40.

15.

41.

15,

42.

17. ‘

43,

18.

44,

19.

45,

20.

46.

21.

47.

22,

48.

-

23.

49.

fjﬁ% 50.

&%




Teacher Openness Survey Composite Score

Item # Modal Rating ' Item # Modal Rating

1. 3 26. 1
2. 3 27. 3
3. & 28, &
4. 2 29. 2
5. 2 30. 4
6. 1 31. 2
7. 2 32. 3 tt
8. & N=8 . 3.3
9. 3 Composite ScOteu = 145. 3. 4
10. 3 Item Average = 2.9 '. 35. 3
11. 1 36. 2
@ 12. & 37. 2
13. 3 38. 3
1%. 3 39. 4
15. 3 40. 4
16. 1 41. 3
17. 3 42, 3
18. 3 _43. 3
1°, 3 4. 3
20. 2 45. 2
21, 2 4. &
22. 3 47. &
23. 3 ‘ 48. 4
24, 4., 49. 3
“I' 25. 4 3
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